
  

 

Model A 

 

1.  The teacher introduces the topic of likes and dislikes. 

2.  The teacher shows a visual of an interview and elicits what is going on in the picture. 

3.  The teacher teaches vocabulary relevant to the conversation they are going to listen to. 

4.  The learners listen to a conversation about daily activities. 

5.  The teacher asks questions to check comprehension. 

6.  Learners practice the conversation.  

7.  In pairs, learners practice the conversation with new vocabulary items (different likes and                  

dislikes). 

8.  The teacher shows learners a table with affirmative and negative statements, questions, and 

short answers in all persons, and explains all this to the learners. 

9.  Learners are given information about another character and do written exercises (writing 

questions, affirmative and negative sentences) to practice the accurate use of form of the structure. 

  

10.  Learners do additional written exercises about their personal likes and dislikes (writing 

questions, affirmative and negative sentences) for additional practice. 

11.  Learners work in groups and role-play different characters, asking each other about their likes 

and dislikes. 

  

Model B 

 

1. The teacher introduces the topic of likes and dislikes. 

2. In pairs, learners match CD covers to types of music. 

3. Learners listen to five extracts and number the types of music they are examples of. 

4. Learners rank the types of music according to their personal likes and compare with a partner. 

5. Learners listen to a series of conversations and match each one to a CD cover. 

6. Learners listen again and decide whether it is the man or the woman in each conversation who 

likes the type of music.  

7. Learners are given color-coded cards with words that form sentences, stand up and form 

sentences as teacher calls out a color.  

8. Learners complete conversations and practice with a partner.  

9. Learners check off leisure activities they like from a list, and ask each other questions. 

10. Learners work in groups and write four questions about leisure activities and conduct a class 

survey, asking each other questions and drawing a graph showing the results on the board. 

11. Learners read about three famous musicians from around the world, their likes and dislikes. 

12. Learners write a paragraph about their own music likes and dislikes. 

  

 

 



  

The Presentation-Practice-Production (PPP) Model 

 

Model A is an example of a “Presentation, Practice, and Production” (PPP) model of language teaching. 

This methodology finds ways to “present” or give the learners input of language that has been 

previously selected to exemplify particular structures. Each new item will then be practiced, focusing on 

the accuracy of the form, until the learners are familiar with it. Finally, the learners are encouraged to 

use the language more freely in production activities, review it at future dates and eventually 

incorporate it into the body of language that has previously been presented and practiced. 

 

To sum up, a PPP approach is based on the hypothesis that there is something that the learners do not 

know and it attempts to fill these vacuums in their knowledge. It symbolizes an accuracy-to-fluency 

model of teaching, which can be represented as:  

  

The aim of a PPP lesson is to teach a specific language item: a grammatical structure or a particular 

function. A typical PPP lesson typically proceeds like this: 

 

Warm-Up: The teacher introduces the topic, arousing learners’ interest and activating their background 

knowledge, usually by asking individual learners to respond to questions.  

 

Presentation Stage: The teacher presents a situation which is used to introduce the language item. 

Thus, for example, a teacher introducing the Present Perfect Tense would try to choose a common 

situation in which the structure is used, e.g. people discussing their experiences - things they have or 

have not done - and perhaps devise a realistic dialogue illustrating various examples of the new 

structure.  

 

Controlled Practice Stage: Learners practice using the language item in a restricted manner. Activities 

include drills, matching parts of sentences, completing sentences or dialogues and asking and answering 

questions while using pre-specified forms. The language is tightly controlled and the emphasis is on 

getting the new form correctly. 

 

Freer Practice Stage: Learners practice using the language in a less-controlled manner in meaningful 

activities. This stage is halfway between controlled practice and production.  

 

Production Stage: Learners are expected to produce the language items they have just learned in a 

“free” situation together with other previously learned language. This “free” situation can be a role-play, 

a simulation or a communicative task. 

 

An important point to consider is that it is very easy to over-prolong the Presentation stage, expanding it 

to fit the time available and reducing the time for practice and production. 

 



  

At one time, many published English language textbooks followed this PPP organization, because it 

allowed the untrained or under-trained teacher a predictable way to control the content and pace of the 

lesson.  

Nowadays, the PPP model is frequently criticized because it is based on a number of beliefs that 

research has proved false, and it is clearly teacher-centered. It takes for granted that language is best 

learned one grammar item at a time, that accuracy precedes fluency, and that communication must be 

postponed until accuracy is achieved. Although the PPP model still reflects most learners’ classroom 

experience (you may recognize yours), this does not mean that it is the most effective model. 

 

More recently, other authors have offered variations on the PPP model, such as ARC (Authentic use, 

Restricted use, and Clarification and focus), OHE (Observe, Hypothesize, Illustrate), and ESA (Engage, 

Study, Activate). 

 

Both PPP and TBLT are versions of the communicative approach, but belong to different beliefs about 

learning and teaching. 

 

The Task-Based Language Teaching (TBLT) Model 

 

Model B is an instance of a task-based approach to language teaching (TBLT). The learners must utilize 

their own experience and background knowledge to build up appropriate scaffolding to complete a task 

where they are exposed to examples of realistic language, focusing on both the message and the 

meaning, work out language patterns, and experiment with and improve language skills needed for 

carrying out real-world communicative tasks. The focus is not on the language items, but on the 

completion of the interrelated tasks (for which language is needed). 

 

The task-based model of language teaching is based on the belief that language is a means to 

communicate, not an end in itself. It draws on constructivist, experiential and humanistic traditions in 

language teaching. 

 

TBLT leads to greater depth of language processing, not to mention greater interest and motivation. It 

also requires more in the way of classroom management and interaction than a lesson in which learners 

are led through a succession of practice activities. The teacher’s role is to guide learners; the teacher 

becomes a facilitator of learning. 

 

The “strong” version of the task-based approach suggests that grammar will look after itself with 

incidental support from the teacher to provide corrective feedback. The danger, obviously, is that 

features of grammatical form may go unnoticed and the learners’ output becomes fluent but full of 

errors, since task achievement does not depend on precise and accurate use of the language.  

 



  

The “weak” version, in contrast, places greater emphasis on the processes by which the learner 

incorporates a new item into his or her developing linguistic knowledge. Grammar can be dealt with at 

different stages of the lesson. 

 


